
Notes for July 8

Comments on narrative analysis assignment?



Class meeting 5 (of 8): Where are we now?

• Discourse is shaped by the world, and discourse shapes the 
world.

• Discourse is shaped by people’s purposes, and discourse 
shapes possible purposes.

• Discourse is shaped by linguistic structure, and discourse 
shapes linguistic structure.

• Discourse is shaped by participants, and discourse shapes 
participants.

• Discourse is shaped by prior discourse, and discourse shapes 
the possibilities for future discourse.

• Discourse is shaped  by its media, and it shapes the possibilities 
of its media.

Figure 1.1 How discourse is shaped by its context, and how 
discourse shapes its context



Indexing Power and solidarity in a fraternity meeting

DARTER: Um Ri:tchie may come off like he’s really like a dumb ass 
and everything but uh 
he’s like one of the smartest people 
I know y’know
I went to high school with him 
and he was like ranked fifth in our class 
and he can write like really well 
KIM: He’s A:sian man, what do you expect? 
SPEED: (sarcastically) Is he really? 
DARTER: I mean he types like unbelievably . . . quick. 
um I just think this would be a good position for him 
to hold because he’s a really good writer, 
I mean I’ve read a lot of papers of his. 



MICK: Mack. (Calling on him) 
MACK: Okay . . . 
This is it . . . 
Somebody said something about = 
PENCIL: = Again, we need to reorganize (?). 
MACK: yeah somebody’s-
we need to look at what we have left here 
and there are certain positions 
that everybody fits into perfectly. 
Ernie does not fit into this: (0.1) 
I’m not sure where Ernie fits in just yet. 
?: Historian. 
MACK: but I: a:m afraid that we are going to waste uh 
one of the few brains left. in someplace that that 
uh Historian has potentially been a 
non-existent position, uh I think for a couple 
semesters yahoo took some pictures, 
PENCIL: We’re talking about Chapter Correspondent now 
MACK: what’s that? I know 
PENCIL: and he can hold both positions. 
MACK: I understand that. (0.3)
But he won’t. 
(0.5) 
[I see- I see Kurt- I see Kurt- I see Kurt-] 
PENCIL: [Then talk about Chapter Correspondent.] 
point of order. 
?: we have four left. 
PENCIL: point of order. 
MACK: I see Kurt as Chapter Correspondent. 
not Richie damn it. 



“An index (or “indexical”) is a linguistic form or action which, in 
addition to or instead of contributing to denotational or “literal” 
meaning, points to and sometimes helps establish the social context in 
which an utterance is interpreted. Indexical forms can point to pre-
existing social meaning, but the use of an indexical can also create 
social meaning.”  



In groups:

5.4 Here is a memo which was sent by the new principal of a high school 
to the teachers, a few weeks after his arrival at the school (Varenne, 
1978: 638–9). The memo infuriated the teachers. Part of the problem, 
claims Varenne, lies in how the principal’s choices of words and 
structures indexes his role and his relationship with the faculty members. 
In what ways are the principal and the faculty members referred to? For 
example, to whom does each us refer, in the first paragraph? What 
words and phrases can be taken to refer to the audience of the memo, 
the teachers at this school? What else about how the principal chooses 
to represent himself and the situation might be responsible for the 
teachers’ objection to the memo? How do power and solidarity (or the 
lack of it) come into play here? Remember to focus on the details –
choices of words and structures – in addition to making general 
statements about “content.” 
s 



Memo 
To: FAC 
From: Foster 
There is something intriguing about a teacher surplus which now exists in 
our country today. It permits us to be very selective in education. It 
enables us to assign teachers better. It even lets us replace some 
teachers we should not have hired in the first place. Possibly, at long last, 
it can stimulate us to be serious about individualizing education. 
I have listed below some of my thoughts which will obviously convey my 
ideas and philosophy of education 
1. Accountability. Teachers must become more and more accountable 
for student failures. Just as the patient expects the doctor to administer 
medication, teachers must continue to search for methods and 
approaches to meet the needs of students. 
2. “E” and “F” grades. I must emphasize, even though the record shows 
the student has failed, it is a definite reflection on the teacher and his 
approach to helping the student learn. 
3. Teachers must show an awareness of understanding of pupils’ human 
as well as intellectual needs. The student must have a sense of personal 
worth, a feeling he belongs, and some sense of power to make a 
difference in shaping his own destiny. This would again infer that the 
failure of a student is because of the failure of a teacher. 



Social roles and participant frameworks

5.6 Describe the patterns of address between teachers and students at 
your institution. Are the terms relatively negotiable or relatively fixed? How 
do people learn the system? Do people ever use terms of address to 
challenge the status quo? Does everyone share the same beliefs about 
how the system works? 

What participant roles are associated with the social roles of teacher and 
student?  In a standard lecture, who takes the role of speaker?  Is the 
teacher always the author of his or her words?  Are students ever the 
animators of teachers’ words?  

What are some other social roles that are relevant at the Institute, and 
what participant roles do they entail



Stancetaking: evaluation and alignment

1 Harold: I can’t t- --
2 How do you –
3 She just looks pregnant 
4 [Now]? 
5 Jamie: [She’s] pregnant. 
6 She’s totally pregnant. 
7 Harold: Oh. 
8 Jamie: .. It’s not .. eating too much, 
9 she’s pregnant. 
10 Harold: So= 
11 I guess, 
12 (1.2) 
13 I mean this- this- this- this just happened? 
14 Or, 
15 Jamie: We’re gonna have babies crying. 
16 (0.4)
17 [In the middle of the night] 
18 Harold: [(GROAN)] 
19 (1.2) 
20 Harold: Well it’s not worse than her screaming at em, 
21 is it? 
22 Pete: (1.0) 
23 Yeah but now you’ll have both 
24 Jamie: (0.6) 
25 Yeah right. 
26 (0.4) 
27 Probably be like 
28 <VOX Shut up you ki- VOX> 
29 you know 
30 XX? 
31 Oh= Go=d. 



DQ 5.12, p. 24 in ch. 5



Politeness and accommodation

As Brown and Levinson describe it (p. 13), “[the] notion of ‘face’ . . . 
consists of two specific kinds of desires (‘face-wants’) attributed by 
interactants to one another: the desire to be unimpeded in one’s 
actions (negative face), and the desire (in some respects) to be 
approved of (positive face).” 

How could you ask your suitemate to make sure the door doesn’t slam 
when they come in in the middle of the night?  

5.19 How might the idea of linguistic accommodation account for the 
fact that people who come from areas with non-standard regional 
accents, and who have tried hard to “lose” their regional accents, 
sometimes report finding themselves slipping into their native ways of 
talking when they go home to visit? If you are such a person, do you 
ever find your speech diverging from that of the people you grew up 
with when you talk with them? What might account for that? 



Social identity and identification

5.22 One aspect of “language socialization” (Ochs and Schieffelin, 1984, 
1986) has to do with the ways people learn how they are expected to 
categorize themselves socially and how people in those social identity 
categories are expected to talk. How does this happen? For example, 
how do boys learn to think of themselves as boys and talk like boys, in 
your environment? In what ways is language socialization a part of the 
process of learning to function as a university student? 

5.24 What features of discourse – pronunciations, grammatical choices, 
topics, ways of talking, genres – are identified with an urban identity in 
your environment? With a working-class identity? With a rural identity? 
With a local identity? Who uses these features as a matter of 
unselfconscious habit? How can these features be used strategically? 



Personal identity: Discourse and the self

Consistency (or consistent inconsistency) of style
Having a coherent life story

5.29 In middle-class European-American society, romantic courtship 
often involves the sharing of life stories. What situations in your social 
setting call for people to exchange stories of their lives? Can the 
requirement of storytelling in these situations be linked to the need to 
display personal identity? In other words, could you argue, based on 
your experience, that life stories get told at times when personal 
identity is at a premium? 

5.30 When is it particularly important, in your social setting, to project 
one or another of a set of temporary social identities, and when is it 
particularly important to project a coherent personal identity? In what 
situations is others’ behavior evaluated in terms of social identity, and 
in what situations is it evaluated in terms of personal identity? 



Assignment 5



(if time: DQ 5.9)


